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Since 1987 the European Association for Transactional Analysis (EATA) changed the level I 

examination. The old written examination has had 35 questions mainly concerning TA theory. Only 

two questions of those have been different between clinical application and other applications. In 

1981 the author suggested a first draft for a new examination procedure to the German association for TA. 

He then was elected to be in charge of a German committee to develop these ideas further. Based on 

proposals of this German Training Committee a new examination was developed in Europe and is now 

obligatory. The new written examination is a paper of up to 60 typewritten pages that consists of four 

parts. 

1. A professional self portrait of the candidate 

2. Challenges of the TA training process 

3. Case or project study 

4. Theoretical discussion of TA concepts and their application by the candidate 

1. The professional self-portrait is the part through which the candidate presents himself to the TA 

commune as somebody who have found an identity and professional awareness in his field of 

application. He shows himself as somebody who knows his field, who can define his roles, 

competences, limitations and problems of the context he is working with. Especially for those who are 

not in clinical application fields it is one of the utmost importance to define his/her professional 

identity in the field of application and to specify the role of TA in his professional life. 

2. By discussing challenges of the TA training process, the candidate presents himself as somebody 

who really did learn and overcome limitations in his professional competence through the training 

process in TA. It is not the idea, that the candidate confesses very intimate issues of his personal 

therapy but shows for example how much he insisted on only working on contracts, offered by his 

clients and what confrontations he got in order to deal with the question, what his diagnosis is 

besides the presented issue of the client and that he accepted to have his own orientations and 

values and develops them during the training process. Essentially this part may help more the 

candidate to look back on his experience, besides introducing himself not as a complete but as a 

learning individual. 

3. In the case study for example a clinical case is presented in the longitudinal aspect, including 

first contact, diagnosis, treatment plan, cause of treatment, results and catamnese. Especially in 

the non-clinical field of applications, but although possible in the clinical field instead of a case the 

candidate describes a project. Project means for example in the organizational field the 
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organizational development of one organization described over time or a specific design for 

workshops or dealing with organizational conflicts. Different examples can illustrate the focusing 

and the design within such a project. 

4. In order to present his or her own integration of TA-theory the candidate has to answer 6 out of 10 

theory questions inviting him to discuss those TA concepts, the candidate really has integrated. The 

questions themselves are not put in TA terms but in common language and they stress the basic 

focuses of competence, for example: Which TA concepts do you use to describe relationships and 

patterns of communications in relationships in your work? The answers to those questions can either 

be put separately behind the case or project study using the case and project study as examples, or 

the theoretical discussion can be integrated into the case or project study indicating clearly which 

answer is to be found where. 

Why is this called "Toblerone-Model"? With some fantasy you can image the following drawing as a 

bar of Swiss chocolate called Toblerone. 
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This written examination should focus intensively on questions, we tried up to now to deal within the 

45 minutes of the oral examinations, what overloaded this examinations a lot. By using the method of 

chocolate we would say, that we check today whether a person has the ingredients and knows how to 

combine them to a well-formed bar of professional chocolate in the written examination, and the oral 

examination gives us the chance to really taste some pieces playing tapes and to discuss the flavor 

of the work and its quality with the chocolate cook. But it is no longer necessary to try a conclusion of 

these three small pieces to the whole bar of chocolate. 

At this point may be interesting to look back on training in the early days of TA. Erik Berne and David 

Kupfer who developed most of what we know as training and organization of TA today, had designed 

the TA training as additional training for trained and practicing professionals. In order to become a 

clinical member the professional had to present one or two creative papers on TA conferences and 

had to write an article in the TA-Bulletin. The whole examination focused mainly on two questions: 1. 

Is the candidate's personality acceptable for the ITAA? And 2. Does the candidate understand and 

identify with TA concepts enough, to not misuse them but to their development? Though the training 

process and the certification was not up to build up and check the overall professional competence of 

the candidate but only to train and check the understanding, the application of and the contribution 

to TA concepts. 

Today this is different for many candidates. Although usually they are expected to have an 

opportunity for practice, TA training can be used as a first practical training after having a basic 

profession. Therefore for many candidates the development of competence from a TA perspective 

goes along with developing an overall professional competence and identity in the application field. 

Many training problems derived from not taking this in account enough. And the old written 

examination in Europe was not very useful, to check the overall competence and this competence in 

relation to TA. Besides this, the creative part that existed in contributing to TA theory, to present 

papers on conferences and to write in the TA-Bulletin as an entrance criterion into clinical 

membership got lost totally. 

The new written examination seems to be more useful to fulfill these requirements. 

We now look on an overall professional competence from three perspectives. Concerning the 

professional identity and application field we want to know whether the candidate can define himself 

in a way that makes sense in the described application field. 

In the chocolate metaphor this would equal an ingredient. Let’s say professional identity, application 

and conceptualizations are milk, cacao and sugar. So we want to know, whether there is good milk, 

good cacao and good sugar. But separately these ingredients do not make chocolate. So the 
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combination and acceptable integration of these three ingredients gets more in the focus than 

before. 

In the second perspective application, the candidate presents a case or a project out of the center of 

his application field. Going through this case we check whether the presented case and the 

discussion of the longitudinal process make sense to the reader. He should also be convinced, that 

the way of application and discussion of application is related to the defined professional identity, to 

the role the candidate plays in his field and to the specifics of the application field. This perspective of 

conclusion is marked as the arrows between three points in the graphic. It would certainly not makes 

sense, that somebody who works as organization development specialist presents a more 

therapeutic work with regression or other clinical techniques as a case. But it would make sense 

when he would present his specific designs for crisis intervention workshop in conflict situations in a 

specific kind of companies, in which they use a small field of social control as approach in TA. From 

the perspective of conceptualization and TA theory the candidate should show, that he has a thought 

through and profound way of conceptualizing professional application situation adequate to this 

possible professional role and the specifics of his application field. The competence of 

conceptualization includes the understanding of the implications and the consequences of using or 

creating new rationales for problems, situations and developments. Because it is the TA 

examination, the candidate should use philosophical, theoretical and methodical aspects of TA 

theory as relevant part of his conceptualization. The Zeitgeist does no longer allow, that a person is 

identified with one or the other TA concept as the truth, it calls for having a critical and constructive 

distance to the logic of TA concepts, so that he can use and creatively alter them dependent of the 

focus he is choosing. 

Concerning the integration between this aspect and the other two in our example of the 

organizational development counselor it would be not be satisfying to put situations and problems 

only in the context of personal childhood history. When he does not define himself as a personal 

counselor but as an organizational counselor he should certainly show that he is able to represent in 

his conceptualizations the complexity of organizations and that he should choose out of TA concepts 

those who can play an adequate part in describing organizational structures, professional 

relationship phenomena in relation to economical questions. So professional self-definition, the 

specifics of the application field, the overall competent dealing with a central application case in the 

longitudinal aspect and the contents to conceptualize using TA theory and understanding the 

theoretical background of the used model build together network of professional competence for a 

transactional analysis. 
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“Changes in supervision style" 

Because the examination is the consequent last step of a training process, the new structure of the 

written examination will help to build up new structures of training. In addition, spot wise check of 

behavioral competence, supervision by tapes, the three perspectives of the Toblerone model will 

form a focus quadriga as a didactic aid during the training process. For example would it be a good 

idea to invite a candidate, whose contribution show, that he is not very clear about his professional 

identity and about the characteristics of his application field or the organization he is working in or 

for, to write down and outline of part A of the written examination and to present it in the training 

group even in the first year of training. This could be an opportunity to focus on the candidate's 

attitude towards his professional role. If this focus is sufficiently clear in order not to disturb other 

parts of training, then for example the candidate can actively be invited to write down his way to 

conceptualize a specific situation and to discuss one or two TA concepts in relation to the questions 

the candidate develops towards the situation he discussed. Then from a meta standpoint the 

structure of conceptualization and thinking can be explicitly discussed, not only the results of the 

conceptualizing thinking. This would be a kind of conceptualization supervision. The focus may here 

not be so much between the application example and the theory but more between the questions and 

view points out of which questions are put and the TA concepts that are used to follow this questions. 

For example could a candidate find out, that he should not use the racket definition of sexualized 

feelings, when he is interested in the question, whether a person intends by a behavior to invite 

another person into specific kind of relationship. The perspective of relationship does not fit the used 

TA concept of sexualization, because this is more a conceptualization for internal processes. 

Supervision could also be more focused on the strategic thinking around a case or project in the 

longitudinal aspect. A candidate who brings acceptable behavior in his tapes may be assigned to 

describe a case from the perspective of diagnosis, counseling planning, organizational context in 

which the work is done, and the relation between the candidate and his client concerning the 

candidate's role as a counselor compared with his role as a teacher or else, if there are relations in 

different roles at the same times. By this, the focus of supervision could be more on the perspectives 

of context relations and how this fits together with role definition, context of organizations and the 

application field. 

So the candidate should be invited to structure his notes and recordings around his work intents of 

case and project and how this can be presented one day in an acceptable frame of time in the 

training group. This trains the way of macroscopic attitude besides the microscopic attitude that has 

been in the foreground for a long time.  
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These new challenges for the candidate will certainly also bring new challenges for the culture of a 

training group and for the trainers. Because all this work probably cannot be done while the whole 

training group is sitting together, parts of the groups may find each other as study groups, who do a 

lot of the discussions necessary among each other in the intervision way. Many questions will be 

brought up and settled within these study groups and preferably only a part of the questions that 

cannot be solved within the study groups, will be brought into the whole of the training group. Not 

only the trainee but also the trainer will have to develop new forms of having files about his or her 

candidates, in order to know where they are concerning the focus quadriga. He may, more than in the 

past, actively assign tasks to his candidate to improve on one of these four aspects of competence. 

Probably there will be a change in the culture of training groups in that direction, that there is not so 

much a search for the tape with the super trouble shooting transactions, but more the 

understanding of a complex mosaic of professional competence, in which an acceptable behavioral 

proof on a tape is only one part in the examination. The oral examination will probably be of less 

importance as compared with the written examinations in the imaginations that lead the training 

process over the years. 

In Europe, the written examination is now more separate from the oral examination. The candidate 

should start to work on his written examination in the second or third year of his training process and 

not to consider the examinations as being an end point but an essential learning tool in the second 

half of his training process. The candidate can offer a first brief outline about his thoughts about the 

different parts of the written examination as short papers to his sponsor and the discussions about 

these ideas, the rewriting and developing by the candidate should be an important part of the 

relation. Because the sponsor has to indorse the written examination, he has also to take more 

responsibility about an acceptable quality of the exam. The examiners who read and rate the 

examinations have a more interesting but also more challenging job to do. They cannot only judge, 

whether something is right or wrong in relation to standard theories but have really to follow the 

creative discussion of the topics by the candidates. Especially in the non-clinical field of application 

the written examinations can be an important source of literature in the TA community. The basic 

ideas of good examinations, the specific combination of the different viewpoints of competence the 

candidate has found, should be presented on TA conferences. The discussions between trainers 

about the written examinations and the acceptable standards may give opportunities for theoretical 

and application-oriented discussions between teaching members that we have an urgent need for. 

 

 
Autor: Bernd Schmid 

Quelle: isb 


